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This article gives a brief introduction of teamed hopelessness with special
emphasis on how the hopelessness theory of depression is developed
(Abramson, Metalsky, & Alloy, 1989) and its application to studies of
learned hopelessness in achievement domains. Within the theoretical
framework, the concepts of attributional styles, causal attributions,
learned hopelessness, and hopelessness deficits are discussed. The re-
search problems in conceptual and assessment issues, particularly on
learned hopelessness and attributional styles are highlighted.

Achievement Motivation

Motivation is important because it contributes to and predicts, along with
other variables, more visible outcomes such as achievement. Achievement
motivation research has been developed in four stages. In stage one during
the 1940s, the experimental study of motivation was initially concerned
with the search for the motors of behavior and was linked with concepts
such as instinct, desire, arousal and need (Spence, 1958). In stage two
during the 1960s, there was the more general shift in motivational psychol-
ogy away from mechanism toward cognition (Weiner, 1972). It was
gradually believed that if reward was perceived as controlling, then it
undermined future effort, whereas reward perceived as positive feedback
was motivating (Deci, 1975). Furthermore, reward for easy task was a cue
to low ability, a belief that inhibits motivation, whereas reward for difficult
task communicated that hard work was expended in conjunction with
high ability, a belief that augments motivation. As cognitive approach was
initially accepted, researchers began to concentrate on human rather
than infra human behavior with studies associated with expectancy,
anxiety about failure, locus of control and achievement needs. Motivation


